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1.—INTRODUCTION

1.1. This study is the first exposition of results obtained from the plan to Basquise (1) the education system
of the Basque Country.

The results may seem limited to those who placed all their hopes on the recuperation of the Basque
language through the school system. For those familiar with bilingual teaching models, this study reveals
nothing new. Hypotheses are simply confirmed. We think however that this is sufficiently important for the
information offered to act as a compulsory point of reference for all sectors involved in teaching Basque.

EIFE is not the ratification of one method of bilingual education or another. EIFE is merely a sample
of the Basquising effort within the educational system over the four or five years since the plan was
started. It is the result obtained at a certain period in time in a given context with certain resources. It
should not be taken for granted that the results revealed by EIFE can be generdlised to the entire process,
but they must necessarily be taken into account.

1.2. What have we achieved by introducing the process of Basquisation into all non-university education?

In the 1978-79 school year, with the exception of ikastolas (2), Basque was not a school language.
Schools in the Basque Country were entirely monolingual, Spanish speaking. In public primary schools, only
5% of the teaching staff knew Basque. The majority of teachers were from outside the Basque Country.

Today, every child knows that Basque is the native language of Euskal Herria (The Basque Country).
Basque, like other languages, is a school language. And the majority of Basque children show a
favourable attitude towards Basque. The whole teaching staff is aware of the fact that the basic specific
feature of Basque schools is the Basque language. The teachers have also felt the need for in-service
training as a consequence and a broad sector is involved in literacy training (3), Basquisation (4) and
preparation for language teaching.

Parents, on the other hand, are demanding more and more competent responses from schools, taking
on an increasingly active and responsible role.

School activities are being substantially reformed under the impulse of Basque teaching. A school with
a good bilingual model is much more enriching than a monolingual one and this has a beneficial effect
not only on the learning of Basque but also on the entire educational process.

However, we have not yet achieved the objectives of competence in Basque outlined in each model
of bilingual education. This study shows how those children taught under model A achieved low levels in
Basque; neither have those in model B achieved all that was aimed at in this bilingual educational model;

1. ie. introduction of Basque language subject and medium teaching.
2. Private Basque-medium schools created by popular enterprise often with the hope of becoming part of the public network.
3. Basque adults are frequently literate in Spanish or French only.

4. For non-native speakers.




and finally, not much has been proved by revedling that the children in model D -Basque speaking by
origin- know Basque.

In any case, we have observed that the knowledge of Basque attained through the school is greater
in those cases where the children come from Basque speaking families.

All of this will not have much meaning for many people. However, those who are involved in the
world of teaching will hold a different opinion. Social change always precedes educational change. We
wanted Education to be a pioneer in the Basquisation process, but that is impossible. Society and the
school system will have to learn Basque simultaneously or not at all.

1.3. In our opinion, the basic result of this study is the following: to open channels in order to achieve
better results from schools and all the resources put into the Basquisation process. Generally speaking,
research will have to be promoted in this sphere. It is therefore essential to study the analysis of objectives
in depth. The central objective is to expand the use of Basque rather than knowledge of the language.
And on the basis of this objective, the programming of each model, educational context, school and
classroom should be analysed.

A deeper knowledge of the concept of language, and more specifically, a greater knowledge of
Basque language behaviour would generate methodologies that would be more appropriate for teaching
Basque. There is a great shortage in this field.

On the other hand, we think it is essential to publish these results when there is such a strong social
effort behind the Basque learning process. Even if they are not very promising, the figures have to be
compared with our hopes and fears and the rumours that circulate. EIFE is a major effort in that direction.

Moveover we believe that knowledge of the results and the reasons why they occur is a necessary
first step towards improving them, especially if the information reaches those directly involved.

As a result, it is essential to ensure that the results of each model reach each and every school and
classroom so that those most intimately involved with Basquisation can appreciate the fruits of their labour
and can find there the incentive and the guide necessary to continue their task.

We sincerely hope that the EIFE study will be of use in the improvement of the process of
Basquisation of the Basque educational system.

ltziar Idiazabal
HEAD OF PRIMARY EDUCATION



2.— A COMPREHENSIVE VIEW OF BASQUE EDUCATION

In accordance with the Autonomy Statute of the Basque Country (1979), Basque, the native language
of the Basque country, shall, like Spanish, be an official language in the Autonomous Community of the
Basque Country.

The Basque Parliament defined this coofficiality in the Basic Law of Standardisation of the Use of
Basque (1982).

By virtue of this, the Department of Education, Universities and Research published the Decree of
Bilingualism (1983), the Bilingualism Order (1983) and many other orders and resolutions, with the aim of
giving the Basque language its due place in the educational system.

As a result of this, Basque has become a compulsory subject in school and the different bilingual
teaching models have been given their appropriate legal framework.

Below is a brief description of these bilingual teaching models which are applied from kindergarten
on:

MODEL A: All subjects -except Basque- are taught mainly in Spanish. Basque is taught like any other
ordinary subject.

MODEL B: Both Spanish and Basque are used to teach other subjects, as well as being subject matter
themselves.

MODEL D: All subjects, except Spanish, are taught mainly in Basque.

Models A and B are designed for Spanish speaking children and were only introduced a few years
ago into the Basque educational system. Model A was first applied around 1979 and Model B a little
later. :

These two bilingual teaching models have substituted the previous teaching model in which Basque
was completely excluded.

Model D was initially conceived for Basque speaking children, but it later included Spanish speaking
pupils. This model is much older, as it was linked to the ikastolas; this movement began to gather strength
and spread from 1960 onwards. At present, model D is also being gradually introduced in public and
private schools.

As determined by the above mentioned Bilingualism Decree, the Department of Education and
Culture, in collaboration with the Secretariat for Language Policy, must establish the research tools
necessary for checking the results obtained from the application of different bilingual teaching models.

This EIFE study (EUSKARAREN IRAKASKUNTZA: FAKTOREEN ERAGINA) (Influence of factors on
the learning of Basque) is one of the tasks carried out in order to fulfil this mandate.

As the research data were collected in 1983/84, it is clear that models A and B were still undergoing
a process of consolidation. Nevertheless, it was important to know the data from this period; on one hand



because they dealt with the first results and on the other because they would serve as a reference point
for further studies.

In the aforementioned school year, in the fifth grade of OHO (BGE - Basic General Education) (10
year olds), the majority of children were in Model A, tobe exact 67%; 4% were in Model B; 15% in model
D and 14% were not taught Basque.

In the second grade of BGE (7 year olds), 64% were in Model A, 13% in Model B, 18% in Model D
and 5% were not taught Basque.




3.— DESCRIPTION OF THE STUDY
3.1. AUTHORS AND PROMOTERS OF THE STUDY

This study has been promoted by the Secretariat for Language Policy and the Department of
Education, Universities and Research, with the aim of analysing some of the factors that influence the
learning of Basque in schools.

The EIFE project has been carried out by experts from the Sociedad de Estudios Socio-Econémicos
SIADECO and the Basque sub-department of Education together with the collaboration of members of the
University of the Basque Country and other centres.

SIADECO was in charge of designing the socio-linguistic survey and the sample and of carrying out
diverse data analyses. The language tests and other types of data analysis were carried out by experts
from the sub-department of Education. The Statistics Centre of the University of the Basque Country was
in charge of data processing, and the Statistics Dept. of the Faculty of Business and Economic Sciences
carried out the statistical consultancy work.

3.2. OBJECTIVES

a) To measure the level of Basque and Spanish in 2nd and 5th grade BGE students belonging to the
3 models of bilingual education (A,B,D).

b) To analyse some of the psycholinguistic, sociolinguistic and other factors related with the teaching
of Basque.

c) As a result of research on the above points, to obtain specific quantitative and quadlitative data
on the language situation within the educational system during the 1983-84 school year.

d) To develop the methodology and instruments necessary for this type of research.

e) To create and develop instruments for measuring and evaluating language competence.

3.3. DESCRIPTION OF THE RESEARCH
a) Sample

The stratification of the sample was carried out on 3 parameters:
SCHOOL YEAR:

2nd year of BGE (7-8 year old children)
5th year of BGE (10-11 year old children)




MODEL OF BILINGUAL EDUCATION:

Model A: basically in Spanish

Model B: basically in both languages

Model D: basically in Basque

SOCIOLINGUISTIC AREA:

The municipalities were classified into 5 zones, according to the percentage of Basque speakers:
1- 10%

G L e

Frequently, several sociolinguistic zones coexist within each council area and it has obviously been

- 30%
- 50%
- 70%
-100%

impossible to take these into account.

Below are the groups of pupils studied:

2nd year BGE

5th year BGE

Model B was not studied in the 5th form, as it was still only taught in*very few classrooms.

The sample was chosen at random: with 95% confidence there is an approximately 6% margin of

relative error.

It is composed of two subsamples: a general one to obtain main conclusions; and another specific

MODEL
A B D
2A 28 2D
5A e 5D

one for a qudlitative analysis of the sociolinguistic zones.

In short, 1986 pupils were studied, split into 336 classrooms, belonging to public and private schools
and ikastolas in the Basque Autonomous Community, during the 1983-84 school year.

b) Language fests

One of the most important objectives of the EIFE study was to measure the LEVELS OF BASQUE

AND SPANISH.




A clear forerunner and reference point of this project has been the «Quatre anys de catald a
l'escola» (Four years of Catalan at school) carried out by the Departament d Ensenyament de Catalunya

(1) '

Some of EIFE's language tests were inspired by the tests of the abovementioned Catalan study,
although they have later been revised.

The function of these tests was to distinguish mainly between the Basque levels of children belonging
to very different school grades and models, and at the same time to discriminate within each group to be

studied.

In order to do this, the four basic language skills had to be examined; oral comprehension, oral
expression, reading and writing, always within the school environment.

Due to the fact that very different Basque levels were measured, the language subtests have different
degrees of difficulty in order to adapt themselves to the groups of pupils to be analysed.

Each test is made up of the following tests or subtests:

1
TESTS 2nd YEAR BASQUE 5th YEAR BASQUE
S Oral Comprehension | Oral Comprehension |
U Oral Comprehension I Oral Comprehension I
B Oral Comprehension |l Oral Comprehension |l
T Reading |
E Reading |l
S Writing
T Oral Expression | Oral Expression |
S Oral Expression |l Oral Expression Il
TESTS 2nd YEAR SPANISH 5th YEAR SPANISH
S Oral Comprehension | Oral Comprehension |
U Oral Comprehension |I Oral Comprehension I
B Oral Comprehension I Oral Comprehension I
T Reading |
E Reading I
S Writing
i Oral Expression | Oral Expression |
S Oral Expression |l Oral Expression |I

Second year pupils were not given reading and writing tests, as they have not yet mastered these

skills.

(1) «Quatre anys de catald a lescola» Generalitat de Catalunya, Departament d'Ensenyament.

Barcelona 1983.




The Basque and Spanish tests were constructed together. The majority of the tests are for group use,
except those for oral expression, which are given individually. Before fixing the final form of the test,
various pretests were done, followed by the analysis of items and marks as well as the necessary changes
and corrections.

¢/ Psycholinguistic, sociolinguistic and pedagogic variables

A series of psycho-sociolinguistic and pedagogic variables were compiled -the majority by means of
sociolinguistic survey- in order to relate them with the results of the language tests.

ol

They have been classified into the following groups:

1. SCHOOL CHARACTERISTICS:
Type of centre, size of school, number of pupils per classroom, teacher’s years of experience ...

2. SCHOOL LANGUAGE ENVIRONMENT:

School language make-up, percentage of Basque speaking children in the classroom, language used in
certain subjects, language of school material, teachers' language training, language spoken to the
teacher, language spoken to schoolmates...

3. FAMILY LANGUAGE ENVIRONMENT:

Origin of parents, parents’ knowledge of Basque, language used during the child's early years,
language relation between members of the family, media... &

4, NEIGHBOURHOOD LANGUAGE ENVIRONMENT:
Sociolinguistic zone, language used with friends, with adults.

5. OPINIONS AND ATTITUDES WITH RESPECT TO LANGUAGES:
Attitude regarding Basque, Spanish, the nicest language, the favourite language...

6. PERSONAL APTITUDES OF THE CHILD:
School performance (in teacher's opinion), LQ. (Catell's «<G» factor test), knowledge of the languages
(in teacher’s opinion)...

There are, nevertheless, important p?cho—socioiinguisiic variables which have not been collected
(methodology, socioeconomic level..), and which, on this occasion, have been rejected due to the
difficulties they would have created for a survey of this scope.

d) Statistical analyses

Very varied statistical analyses have been carried out by computer, as this is practically the only way
to work with such an accumulation of data.

Apart from frequencies, means and deviations, item analyses have been made with the «Anitem»
programme. This means that the distribution of children's marks has been analysed as well as the tests
«behaviour».

With this as a starting point, the other analyses were made with the aid of large data packages, in
the Statistics Centre of the University of the Basque Country at Leioa:

Reliability and contingency tables (with the S.P.S.S. data package), Analysis of Main Components and
Analysis of Multiple Correspondences (with the S.P.A.D. data package).

Finally, in order to obtain reliability by the «two halves» method, it was necessary to write a data
processing program to that effect.



e) Limitations on interpretation

In this kind of work, there is a temptation to derive solutions and cause-effect relations with excessive
haste from the results and correlations obtained.

Statistics does not prove a cause-effect relation. And, as a result, all data indicated in this study
should be used with the necessary precaution.

3.4. ADAPTATION OF LANGUAGE TESTS

It seems that on the whole, the language tests used have been upprorric\‘e. They have been able to
distinguish well between the different models of bilingual education and also between the subjects within
each group.

As the same tests were applied to the three models, it is obvious that some subtests were quite eas
or rather difficult for certain groups. This was unavoidable. But there are appropriate subtests for all
groups which have helped to discriminate between the subjects of the same.

In order to calculate the reliability, the «two halves» method was used. This means that a measure of
internal coherence of the tests was found (a single index would not have much meaning as different tests
wefre applied to 5 different population groups, and therefore several sub-indexes of reliability had to be
calculated.

Reliability in subgroups varies between 0.77 and 0.97.
We can say therefore that the tests have sufficient internal coherence.

Furthermore, in order to confirm the validity of the tests, the correlation between the grade obtained
by the pupils and the mark given by the teacher has been calculated.

All the correlations are positive. They vary, with one exception, between 0.33 and 0.54. This means
that the grading of the test and the teacher’s mark are, in general, convergent to a normal degree.

However, in the 2nd year of model A, the teacher's opinion and the test’s grading have a correlation
of almost zero. This could be due to two reasons:

a) that on the one hand, neither the test nor the scale prepared to ascertain the teacher's opinion
were appropriate for this model and level; b) that the teachers find it difficult to discriminate between
pupils at this level of Basque.

It is in any case advisable to regard the validity level of the test with respect to the language as a
whole as relative. The fest is only a measure. It is obvious that it does not include all aspects of the
language. Even those which are measured could be improved.

With regard to the Basque and Spanish tests, we can affirm that they have reached a high degree
of parallelism owing to the fact that their construction, contents and method of correction are similar.

It has been possible to prove statistically that there is a similar degree of difficulty in the test for
native Basque speakers and in the other for native Spanish speakers.



4.~ RESULTS OF THE TESTS

The language tests, as indicated previously, are composed of sub-tests. The sub-test scores were
integrated by means of two formulas, one for the 2nd year course and the other for the 5th year course,
thereby obtaining an overall mark.

Below are the averages for the 2nd year:

2A 2B 2D

Basque 2 4.6 7.6

Spanish 7.4 7.6 7.1

Fig. 1
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